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APPENDIX A: The Invitation

April 15, 2002

Dear 2000-2001 ALB Graduate,

I am writing to invite you to participate in a study on your Bachelor of Liberal Arts

(ALB) degree learning experience. Your participation will contribute to an expanded

appreciation of the journeys adult, liberal arts students go through toward the completion of

their degrees and the meaning the degrees (and the journeys!) hold for them upon
completion.

In addition to being the Director of the Undergraduate Degree Program at the

Harvard Extension School, I am also a PhD degree candidate at Lesley University. In my
research I hope to illuminate some of the factors that contribute to adult students' decisions

to choose liberal arts degree programs; how people close to students, i.e., family and friends

understand and interpret that choice; and finally, the meaning that the liberal arts education

holds for adult students in their post ALB lives.

If you are interested in participating, I will ask you (1) to complete a brief education,

family, and socioeconomic background questionnaire that should take no more than 10

minutes and (2) participate in an audio-taped 90-minute interview. The questionnaire is

important, because I am particularly interested in understanding the academic and personal

experiences of liberal arts students from a range of socioeconomic backgrounds.

On the back of this letter is a one-page information sheet, which gives you more information

about the research process. If you are willing to participate, please read this information and either

caJl me at (617) 495-9413 oremaU me at spreadbu@ hudce.harvard.edu

to set up an appointment at your convenience.

Dean Shinagel has given his formal approval of this research project on behalf of the

Harvard Extension School.

I thank you in advance for your participation in this study.

Sincerely,

Suzanne Spreadbury, EdM
Director, Undergraduate Degree Program
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Research Information Sheet

Participation in this research is completely voluntar)^. You can end your participation

in this study at any point and you can decline to answer any question. This study has no

impact on your status as an Extension School alumnus/a or future Extension School student

status. There are no known risks associated with participation apart from feelings that may
be stimulated by answering the questions.

Your identity as a participant in this study will remain confidential. Completed

questionnaires will be viewed solely by me and stored in a locked cabinet. Your name will

not be used in the transcription of the 90-minute audio-taped interview. Identifiers will

include, however, graduation from the Extension School, age, gender, race, and

socioeconomic status. For example, printed findings may be phrased in the following ways,

"Middle-class women between the ages of 35 and 40 who graduated from the Extension

School undergraduate degree program were in agreement about the value of liberal arts

degree." Or, "Mark (not his real name), a 45-year-old-white male from a working-class

background had this to say about his Extension School liberal arts experience."

As it stands now your participation in the research wiU consist of completing the

questiormaire and one 90-minute interview. After data analysis, I may ask for follow-up

interviews with some participants. This is completely voluntary and you can decline the

request for a follow-up interview at anytime.

The material generated from the research will be shared with three faculty members
who are on my research committee at Lesley University and will be used either directly or

indirecdy in myPhD dissertation. In addition, I will provide Dean Shinagel a summary of

the research results. It is possible that I may publish the findings of the research, and the

Extension School may also wish to publish the findings in the yl Ittmni Bidlain or other related

publications. Again, I want to assure you that names will not be used in any publications,

nor will I share any names with Lesley faculty or Extension School administration.

Thank You!
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APPENDIX B: The Consent Form
DearXXXXXXXX,

This is an invitation to participate in my research on what adult, liberal arts students

go through toward the completion of their degrees and the meaning the degree holds for

them upon completion.

Participation in this research is completely voluntary. You can end your participation

in this study at any point and you can decline to answer any question. This study has no

impact on your status as an Extension School alumnus/a or future Extension School student

status. There are no known risks associated with participation apart from feelings that may
be stimulated by answering the questions.

Your identity as a participant in this study wiU remain confidential. Completed

questionnaires will be viewed solely by me and stored in a locked cabinet. Yotu- name will

not be used in the transcription of the 90-minute audio-tapped interview. Identifiers wiU

include, however, graduation from the Extension School, age, gender, race, and

socioeconomic status. For example, printed findings maybe phrased in the following ways,

"Middle-class women between the ages of 35 and 40 who graduated from the Extension

School undergraduate degree program were in agreement about the value of liberal arts

degree." Or, "Mark (not his real name), a 45-year-old-white male from a working-class

background had this to say about his Extension School liberal arts experience."

As it stands now your participation in the research will consist of completing the

questionnaire and one 90-minute interview. After data analysis, I may ask for follow-up

interviews with some participants. This is completely voluntary and you can decline the

request for a follow-up interview at anytime.

The material generated from the research will be shared with three faculty members

who are on my research committee at Lesley University and will be used either direcdy or

indirecdy in myPhD dissertation. In addidon, I will provide Dean Shinagel a svunmaryof

the research results. It is possible that I may publish the findings of the research, and the

Extension School may also wish to publish the findings in the A lumm Bulletin or other related

publications. Again, I want to assure you that names will not be used in any publications,

nor will I share any names with Lesley faculty or Extension School administration.

Thank you for participating in this study.

Sincerely,

Suzanne Spreadbury, EdM
Director, Undergraduate Degree Programs

I agree to participate in the proposed research on my ALB experience. I understand that I

will be asked to complete a questionnaire and participate in a 90-minute audio-tapped

interview. I understand that my participation is entirely voluntary and that I can withdrawal

anytime. I can also refuse to answer any question, should I wish.

Student Signature
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APPENDIX C: The Questionnaire

Please answer as many of the following questions as possible. Feel free to not answer any

question and to put not applicable (N/A) next to any question that does not apply to your

situation. We can go over any questions about the questionnaire before the interview.

Demo^aphklrfomuUon

First Name Last Name
Current Occupation Age

Race/Ethnicity Black, Non-Hispanic Q, Native American Q, Asian Pacific Islander
| | ,

Hispanic Q, "White, Non-Hispanic American Q, other

"What socioeconomic status do you most closely identify? working class Q, middle class
| | ,

upper middle class [^, or other

Fanily Badzgvund

Father's/Guardian's current or past primary occupation

Father's/Guardian's highest educational level

(e.g., elementary, high school, some college, BA, master's, PHD)
If attended college, did he attend right after high school or as an adult student?

Mother's/Guardian's current or past primary occupation

Mother's/Guardian's highest educational level

(e.g., elementary, high school, some college, BA, master's, PhD)

If attended college, did she attend right after high school or as an adiJt student?

Do you have siblings ?

If yes, how many earned an undergraduate degree (e.g., 4 out of 5)?_

How many attended eamed their undergraduate degree right after high school?

Growing up, would you characterize your socioeconomic status as poor Q, working class

I I , middle class Q, upper middle class Q, or other

EducationMessa^

Growing up, did your parents '/guardians want you to attend college?

If so, did your parents '/guardians verbally support college attendance (e.g., "You should go

to college." "College is important." "You're going to college.")?

Did your parents '/guardians actively support your college attendance (e.g., checking

homework, impressing upon you the importance of grades/activities, helped

with/understood importance of SATs, offered help with the college application process)?

Did your parents '/guardians financially support college attendance (e.g., had a college

education savings account or communicated to you they were financially prepared to help

with tuition costs)?

Dissertation in partial fulfillment of the PhD in Educational Studies, Lesley University, Suzanne C Spreadbury





AnCtisis FnmLestmto-Eam Addt, Ttorkir^dass, liberdarts ^athate nukermmir^cfAeirletmif^cweers aHanard 369

Did your parents'/guardians support community college education?

Did your parents'/guardians support post-undei^raduate education, e.g., master's degree?

WovJd you characterize the dominant message about the purpose of college from your

parents/guardians as job preparation Q, personal enrichment Q, no dominant message [[]],

or other

Would you characterize your parents '/guardians' reactions to a liberal arts education as not

in favor of liberal arts education! I, mixed reactions Q, or in favor Q? Other

ParticipantEducation Irfanratkn

Did you attend college right after high school?

If so, did you your parents/guardians pay for none Q, some []], or allQ of your tuition?

Participant Extension School Irforrmtion

Did you work while you were an Extension student? If yes, full time Q, or part time
| |

?

Were you single Q, married/partnered \~\, widowed Q, divorced Q, other?

Were you actively taking care of children? If so, how many?_

Did you receive financial aid? If so, did you receive scholarships Q, loans Q, or

both D?
Did you receive tuition reimbursement funds?

If so, were these funds critical to your decision to return to school?

Did the liberal arts curriculum play a significant role Q, mixed role Q, not significant role

I I
in your decision to purse the ALB at Extension?

Would you characterize parents'/guardians reactions to your decision to pursue a liberal arts

degree as no reaction Q, mixed reaction Q, negative reaction Q, or positive reaction
| |

?

Siblings? No reaction Q, mixed reaction Q, negative reaction Q, or positive reaction
| |

Significant Other? No reaction Q, mixed reaction Q, negative reaction Q, positive

reaction Q
Friends? No reaction Q, mixed reaction Q, negative reaction Q, or positive reaction

| |

Qiildren? No reaction Q, mixed reaction Q, negative reaction \^, or positive reactionQ
Could you write down a few words that describe your feelings about earning a liberal arts

degree?

THANK YOU!
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APPENDIX D: Guiding Questions

Tell me the story about how you came to the Harvard Extension School?

Explore:

How did they envision the degree fitting into their immediate or future

plans? Were they thinking about a particular career, personal enrichment or

scholarly interest (e.g., studying a particular subject)?

How did the liberal arts degree program play a role in the decision?

Explore previous academic bacl^round (high school and past college

experience). Explore family stories about the meaning of higher education.

Also explore family/friends' reaction to liberal arts learning.

What was a typical day like in the middle of the semester?

Explore:

Was it hard or easy to keep going and keep up the motivation? What was the

balancing act like (work, family, and school)? What were they getting out of it

to keep the motivation up? What made it hard? Did they ever think about

dropping out? Were there people that made it hard or easy?

Explore how they did it all and what were the motivating factors.

Reflecting back on your undergraduate career at HES, are there learning experiences

that stand out in your mind?

Explore:

Were there significant people (students or instructors) that contributed to

their learning? Did they focus on a particular major and why? Was there

something particular about liberal arts learning (e.g., the interdisciplinary

aspects, critical thinking, break away from professional thinking) that made
their experiences significant?

There are many definitions of liberal arts, what is your personal definition?

Explore:

Do they think it is job preparation? Do they view it as separate from that and

if so in what ways? What would have been different if they decided to pursue

business or a more job related education? What would have been lost?

What would have been gained?

What are your future plans?

Explore:

In what ways, if any, did the liberal arts education influence this vision?
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